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Interactive Module on School Leadership

Developed by
SLA, SCERT Assam
in collaboration with NCSL - NEIPA, New Delhi

School Leadership  towards
Enhancing Classroom Practices:
in the context of Assam




OPENING REFLECTION

“Think of one classroom you vecently visited. What stayed in yowr mind ~ the ,!U
7})
cache's explantion, the tudns foce, o dhe uescons ahed?” EB

Write 2-3 lines here

Classrooms are the heart of the educational process—the spaces where
teaching meets learning, where ideas are shaped, and where the foundations
of lifelong growth are built. The effectiveness of classroom processes
determines the quality of learning experiences that children receive. In today'’s
context of changing educational paradigms and learner diversity, school heads
play a crucial role in ensuring that classroom processes are not only efficient
but also dynamic, inclusive, and child-centered. ‘Enhancing the Effectiveness of
Classroom Processes’ focuses on empowering school leaders to strengthen
teaching-learning practices through observation, collaboration, mentoring, and
innovation.

The classroom is a living system where teachers, students, and content interact
continuously. Effective classroom processes require school heads to act as
facilitators who guide teachers toward reflective and participatory practices.
Observation, feedback, and supervision are not merely administrative tools; they
are essential strategies for nurturing teacher growth. Constructive feedback
helps teachers understand their strengths and challenges, while systematic
supervision ensures accountability blended with professional support. A culture
of open observation encourages teachers to view feedback as an opportunity
for self-improvement rather than criticism.

Direct engagement with children is equally vital. It allows school heads and
teachers to understand the holistic development of every child, monitor
progress, and identify individual needs. Engaging directly with learners fosters
trust and provides authentic insights into the classroom environment. It ensures
that every child, regardless of background or ability, feels seen, valued, and
supported. Regular interaction and progress tracking help bridge learning gaps
and promote equitable education.
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Collaboration lies at the core of effective classroom improvement. When
teachers share ideas, co-plan lessons, and reflect together, they create
communities of practice that strengthen the overall learning climate of the
school. Collaborative practices not only enhance creativity and innovation but
also reduce isolation among teachers, encouraging teamwork and shared
responsibility for student outcomes.

Another key component is coaching and mentoring. A school head is not just an
administrator but a mentor and motivator who guides teachers through
professional challenges. Mentoring fosters confidence and continuous learning,
while coaching helps teachers set and achieve performance goals. Together,
they build a supportive environment where professional dialogue thrives.

In the modern education landscape, technology plays a transformative role in
making classroom processes more engaging and effective. Integrating digital
tools in teaching-learning enhances access to resources, facilitates
differentiated instruction, and encourages interactive learning experiences.
However, the true power of technology lies in how creatively it is used to
complement pedagogy and nurture critical thinking.

Finally, effective classroom processes must allow freedom to explore and
experiment. Innovation and inquiry are at the heart of meaningful education.
When teachers and students are encouraged to experiment, question, and
reflect, classrooms become vibrant spaces of discovery.

Classrooms are living spaces. They breathe with children’s curiosity, teachers’
passion, and the school leader’s vision. Improving classroom processes is not
about inspection; it is about nurturing learning cultures. As school heads, our
role is to observe deeply, listen carefully, guide gently, and act decisively. This
module invites you to reflect on your own practices and discover practical ways
to make classrooms more engaging, inclusive, and joyful—especially within the
realities of Assam'’s schools.

Thus, this module encourages school heads to view classroom processes as
dynamic systems that evolve through observation, collaboration, mentoring,
and innovation. By cultivating such practices, schools can ensure that learning
becomes joyful, inclusive, and transformative—fulfilling the larger goal of holistic
education.

KEYWORDS
Observation | Feedback | Supervision | Child Engagement | Collaboration |
Coaching | Mentoring | Technology | Innovation
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- m OBSERVATION, FEEDBACK, AND SUPERVISION

WHY THIS MATTERS

In PM SHRI and NEP 2020 contexts,
school heads are instructional Observation, Feedback & Supervision

and pedagogical leaders, not just

administrators. ObserVthon’ How can | improve classroom practices?
feedback, and supervision help Observe in Action
improve learning without

creating fear.

ASSAM CONTEXT — Give Constructive Feedback —

UDISE+ data and PARAKH reports %
show learning gaps in

foundational literacy and

numeracy in several districts of

Assam. Strengthening classroom

processes is one of the most What did I notice? How can | help my teachers grow?
effective school-level responses.

‘@,LEARNlNG OBJECTIVES

After completing the module, the school leader will be able to-

Understand the significance of classroom observation in improving
teaching-learning processes.

Develop constructive feedback skills that support teachers’ professional
growth.

centered practices.

Build a supportive and collaborative school environment focused on
continuous improvement.

Strengthen their role as instructional leaders ensuring quality teaching-

a Apply effective supervision techniques to promote reflective and child-
a learning in classrooms.




- 8.1.1Introduction

Education thrives on continuous reflection, growth, and improvement. In every
classroom, the teacher’s approach, the learner's engagement, and the learning
environment together determine the quality of education. To ensure that these
processes remain dynamic and effective, school heads must play an active
role as observers, facilitators, and mentors. Observation, feedback, and
supervision are therefore the three pillars of effective academic leadership.
Observation helps school heads gain authentic insights into classroom
practices. It allows them to identify what is working well and what can be
improved. However, the purpose of observation should never be fault-finding;
rather, it should serve as an instrument for guiding teachers towards
professional excellence. When carried out in a spirit of collaboration and trust,
observation becomes an empowering experience for both the observer and
the teacher.

Feedback, the next crucial step, transforms observation into meaningful action.
Constructive feedback bridges the gap between performance and
improvement. Effective feedback is specific, timely, and balanced — recognizing
strengths while addressing areas of growth. When given respectfully, it fosters
self-reflection among teachers and enhances motivation.

Supervision, on the other hand, ensures that the overall academic environment
of the school functions smoothly and effectively. It involves guiding, monitoring,
and mentoring teachers through regular follow-up and support. Supervision is
developmental when it encourages teachers to explore new methods,
innovate, and take ownership of their professional learning.

Together, these three processes — observation, feedback, and supervision —
enable school heads to function as instructional leaders rather than mere
administrators. They create a culture of continuous learning within the school,
where every teacher feels supported and every learner benefits from improved
classroom practices.

In the context of Assam, where schools often face challenges like limited
resources and diverse learner needs, strengthening these processes can lead
to remarkable transformation. The aim of this module is to provide school
heads with practical strategies, reflective exercises, and case-based learning
experiences that will help them make supervision more meaningful and
effective.

KEYWORDS
Observation , Feedback , Supervision , Reflective Practice , Mentoring ,
Classroom Process, Instructional Leadership
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- Activity 1: Classroom Observation Snapshot

0 Spend 15 minutes
in any classroom.
Use this quick checklist:

g Are students asking questions?

Who is talking more—
teacher or students?

Reflection Space:

What surprised you during this observation?

\’g Reflection:

@ Reflection:
o J
> What does this tell you about learning in this classroom?

Q-

- 8.1.2 Concept and Importance

¢ Observation enables school heads to assess classroom processes objectively.
e Feedback helps teachers reflect and improve.
e Supervision ensures academic accountability and continuous development.

- 8.1.3 Practical Exercises and Case Studies

Improving Student Engagement through Collaborative
Discussions

CASE STUDY-r

Adarsha High School, located in a suburban area, has a reputation for its
rigorous academic programmes. The school is known for its strong emphasis
on subject knowledge and has a dedicated team of teachers. However,
recently, Mrs. Lila Dutta, the headteacher, noticed that although students in Mr.
Prabal Sarma’'s English language class appeared to be receiving substantial
information, their participation in lessons was minimal, and they seemed
disengaged during lectures. Mrs. Dutta , who valued a collaborative approach
to teaching and learning, wanted to address this issue without discouraging
the teacher, knowing that Mr. Prabal was an expert in his field with a deep
understanding of English Language. He had been teaching at the school for
over 10 years, was highly respected for his in-depth knowledge and his ability to
present complex ideas clearly. However, his teaching style primarily involved
long lectures, where students listened passively, taking notes with little to no
interaction. This one-way mode of communication did not allow students to
actively engage with the material or with each other.
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Instead of offering direct criticism, Mrs.Lleela took a more supportive and
solution-oriented approach. She observed Mr. Prabal’'s teaching style over a
few lessons and met with him privately to offer feedback. The headteacher
appreciated his expertise and commended him for his ability to explain
complex topics so clearly. She acknowledged the quality of the content he was
delivering and the effort he put into his lessons.

However, Mrs. Leela gently suggested that Mr. Prabal should consider
incorporating more interactive elements into his lessons to foster greater
student participation. She proposed that he should try introducing pair
discussions or small group activities where students could debate ideas, share
opinions, and engage in peer-to-peer learning. She explained that this would
not only make the lessons more dynamic but also encourage students to take
ownership of their learning, think critically, and feel more involved in the class.

Mr. Prabal, initially hesitated to try new approaches, later decided to implement
headteacher’'s suggestion. In his next lesson, he introduced pair discussions
following a brief lecture segment on the lesson . He divided the class into pairs
and gave each pair a specific question related to the topic. The students were
asked to discuss their answers and prepare a short presentation for the class.

The headteacher closely monitored the discussions, offering guidance when
needed, but mostly stepping back to allow students to engage with each other.
After the discussion, each pair shared their conclusions with the class, leading
to a larger group discussion where students could build on each other’s ideas.
This new approach allowed students to actively contribute, express differing
viewpoints, and develop a more nuanced understanding of the material.

The impact of incorporating pair discussions was noticeable almost
immediately. Mr. Prabal reported that students seemed more focused and
involved throughout the lesson. They asked more questions, challenged each
other’s perspectives, and appeared more confident in sharing their thoughts.

In subsequent lessons, Mr. Prabal continued to integrate collaborative
discussions, sometimes in pairs and other times in small groups. Over time, he
noticed that student engagement increased significantly. Students who had
previously been passive listeners became active participants. Those who were
more introverted found comfort in sharing their ideas with a partner before
speaking in front of the whole class. The overall atmosphere in the classroom
bbecame more dynamic.

Mrs. Leela continued to support Mr.Prabal throughout the process, checking in
after a few lessons to see how the new strategies were going. She also
observed one of MrPrabal’s’ lessons and was impressed with the increased
student interaction. She praised him for his willingness to adapt and take risks
to improve student engagement.
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To further support his development, the headteacher encouraged Mr. Prabal to
share his experience with other teachers at the next staff meeting. She believed
that the success of incorporating pair discussions could serve as a model for
other teachers to explore new ways of engaging students beyond traditional
lectures.

The case study highlights the importance of a supportive leadership approach
that emphasizes collaboration, flexibility, and the recognition of a teacher's
strengths while encouraging growth and change for the benefit of student
learning.

. ‘Think & Discuss:

@ 1.Why did Mr. Prabal accept the feedback?

2.What leadership quality did the headteacher demonstrate?

/ Note your thoughts:

=
v SIMULATION ACTIVITY

I -olc-play a feedback conversation.
I Onc person is the teacher, the other the headteacher.

Focus on: Tone - Empathy - Clarity

6 Tools You Can Use

D/ Simple observation checklist (paper-based)

_r_/J Two-way feedback form z Teacher reflection journal

-]




Reflective Questions

7
=
‘ How did constructive feedback influence the teacher’s motivation and teaching A
practice? ) &
b7
- -/

2

N -
® How did constructive feedback influence the teacher’s motivation and A ‘
teaching practice?




Observation, feedback, and supervision are complementary
practices that enhance the quality of teaching-learning. They
promote a culture of trust, professional dialogue, and continuous

improvement. When school heads practice reflective supervision,
they empower teachers to become self-learners and innovators,
ensuring holistic development of students and schools alike.

REFERENCES

e NISHTHA Training Modules, NCERT, New Delhi.

e National Education Policy (NEP) 2020.

¢ UNESCO (2017). Leading Learning: Effective School Leadership Practices.

¢ Assam State Council of Educational Research and Training (SCERT) Guidelines on

School Supervision.

+

=
D=5 Assessment for the Module
a=4

MULTIPLE CHOICE QUESTIONS:

0 The main purpose of classroom observation is:
Finding faults Evaluation Improvement of teaching (D) Maintaining records

a Effective feedback should be:
Delayed Vague Constructive and timely (D) Critical

e Supervision in schools should primarily focus on:
Punishment Monitoring only Professional growth (D) Paperwork

O Observation and feedback help in developing:
Discipline only (B) Reflective practices (C) Teacher dependency (D) Routine inspection

e Which of the following best describes developmental supervision?
Control-oriented (B) Fear-based Supportive and growth-oriented (D) Bureaucratic

TRUE OR FALSE:

Q Observation should always be judgmental. O True O False

Feedback should highlight both strengths O True O False
and areas of improvement.

ADDITIONAL READING

e Danielson, C. (2013). The Framework for Teaching Evaluation Instrument. Princeton,

NJ.
e Glickman, C. D, Gordon, S. P, & Ross-Gordon, J. M. (2018). SuperVision and

Instructional Leadership: A Developmental Approach. Pearson.
¢ NISHTHA Online Training Materials, NCERT & SCERT Assam.
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- m DIRECT ENGAGEMENT WITH CHILDREN AND KEEPING
TRACK OF THE PROGRESS OF THE INDIVIDUAL CHILD

m(c;)/,LEARNING OBJECTIVES

After completing the module, the school leader will be able to-

Understand the importance of direct engagement between school heads
and students.

a Learn methods to track individual child progress effectively.

Develop strategies to promote inclusive and supportive school
environments.

- 8.2.1Introduction

Direct engagement with children helps school heads gain first-hand
understanding of student experiences, needs, and aspirations. It builds trust,
encourages communication, and ensures that no child is left behind. Tracking
progress at the individual level supports personalized learning and timely
intervention.

KEYWORDS
Engagement, Student Progress, Feedback, Individual Learning Plan,
Inclusion

- 8.2.2 Activity 2

Activity 2: Student Voice Walk

@) Talk to 3 students today: E’_:j Reflection:

© How do | ensure that my
What do you feedback motivates rather

enjoy most in class? than discourages teachers?

© What changes can | bring in my

o What is difficult supervision style to make it more
for you? developmental?
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srudent
progress
Sheet

~ Academic learning
«f Participation
~ Well-being

Group Task:

Design a simple tracking format suitable
for your school (digital or notebook-based).

Direct engagement enables heads to understand
students beyond academic data. Tracking individual
progress ensures each child receives the right support
at the right time. These practices promote inclusivity,

motivation, and accountability.

o Direct engagement helps identify student needs early. (O True (O False
e Tracking should focus only on academic performance. O True O False
e Student voice meetings can improve participation. O True O False
a School heads should engage with students only through () True O False

teachers.

References
e NCERT (2021). School Leadership for Quality Learning. New Delhi.
e UNESCO (2022). Transforming Education Report.

Additional Reading
e NCF (2023) - Framework for Holistic Progress Tracking.
e OECD (2022) - Personalized Learning and Student Engagement.
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- m COLLABORATIVE PRACTICES FOR IMPROVING CLASSROOM
ACTIVITIES

m(c;)/,LEARNING OBJECTIVES

After completing the module, the school leader will be able to-

u Explore strategies for collaborative teaching and learning.

a Understand the role of teamwork in enhancing classroom practices.

a Build systems that encourage teacher collaboration and peer learning.

- 8.3.1Introduction

Collaboration among teachers creates a culture of shared ownership and
continuous improvement. When educators work together, they co-create
lesson plans, analyze student work, and share best practices that directly
improve learning outcomes.

KEYWORDS
Collaboration, Peer Learning, Team Teaching, Professional Learning
Communities

- 8.2.2 Activity 3: Lesson Co-Planning

& Maintain a Student Progress Sheet covering:
~ Academic learning
«f Participation

«f Well-being

Reflect:

How did collaboration change lesson quality?
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TRY THIS IN YOUR SCHOOL
| | |

@ @ O

Peer Best Practice
Meetmgs Observation Sharing
Monthly meetings for Non-evaluative Sharing successful
professional learning.  observation of strategies in staff
colleagues. meetings.

Collaboration transforms isolated classrooms into dynamic
learning communities. By sharing insights and working together,
teachers enhance both pedagogy and student outcomes.

0 Collaboration promotes competition among teachers. O True O False
g PLC stands for Professional Learning Community. O True O False
e Peer observations help teachers reflect and improve. (O True (O False
O Co-teaching allows sharing of expertise. O True O False
e Collaboration benefits only new teachers. O True O False
J/
References

e NCERT (2020). Teacher Professional Development through Collaboration.
e Hargreaves, A. & Fullan, M. (2012). Professional Capital: Transforming Teaching.

Additional Reading
e UNESCO (2021). Collaborative Learning Approaches in Schools.
e OECD (2020). Strengthening Teacher Collaboration.
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- m COACHING AND MENTORING

WILEARNlNG OBJECTIVES

After completing the module, the school leader will be able to-

u Differentiate between coaching and mentoring roles.

a Learn techniques to guide teachers effectively.

a Build a school culture that supports continuous learning.

- 8.4.1Introduction

Coaching and mentoring are powerful tools for teacher development.
Coaching focuses on skill improvement through feedback, while mentoring
offers guidance based on experience and trust.

KEYWORDS
Coaching, Mentoring, Professional Growth, Feedback, Supportive
Supervision

- 8.4.2 Activity 3: Lesson Co-Planning

In pairs, role-play a 10-minute coaching conversation between a headteacher
and a new teacher focusing on classroom management.




EFFECTIVE COACHING PRACTICES:

SOl K Y

Achievable

ACTIVE OBSERVABLE
LISTENING FEEDBACK

Listen actively and Focus feedback
ask open-ended on observable

questions behaviors

[’
Vs
@i’ Group Exercise:

Develop a 3-step coaching cycle for your school

(Observation — Feedback — Reflection).

Goals
Set achievable
goals and follow-up
plans

r% Coaching vs Mentoring (Quick Compare)

Coaching vs Mentoring

&/ Experience-based
&/ Long-term

«f Skill-focused
&/ Short-term




“2 Role Play: Conduct a 10-minute coaching conversation with a new teacher.

# Write: One question you asked that made the teacher reflect deeply.

Coaching and mentoring foster professional trust and growth.
When school heads act as mentors, they empower teachers to
innovate and sustain quality teaching.

0 Coaching and mentoring mean the same. O True O False
e Feedback should be personal and judgmental. O True O False
e Mentoring supports long-term professional growth. O True O False
O Active listening is key to coaching. O True O False
a Coaching cycles should end with reflection. O True O False
J/
References

e NCERT (2022). School Leadership Development Handbook.
e Knight, J. (2017). The Impact Cycle: Instructional Coaching.

Additional Reading
e OECD (2021). Effective Teacher Mentoring Practices.
e UNESCO (2020). Building Professional Learning Cultures.
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- m TECHNOLOGY IN THE TEACHING-LEARNING PROCESS

m@’,LEARNING OBJECTIVES

After completing the module, the school leader will be able to-

u Explore integration of technology in teaching-learning.
a Identify digital tools for classroom management and assessment.

a Promote responsible and equitable tech use in schools.

- 8.5.1Introduction

Technology enhances engagement, access, and personalization in learning. For

school heads, the focus should be on meaningful integration rather than mere
adoption of gadgets.

KEYWORDS
ICT, Digital Tools, Blended Learning, EdTech, Innovation

- 8.5.2 Activity 5: Low-Tech, High-Impact

In pairs, role-play a 10-minute coaching conversation between a headteacher
and a new teacher focusing on classroom management.

Explore one free tool (WhatsApp, Padlet, Kahoot)

S (W KY
Mt

WhatsApp padlet Kahoot!

T
Assam Case:

WhatsApp-based homework
sharing during floods ensured
continuity and increased
parent participation.

% Reflect:

How can your school ensure digital inclusion for all children?
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%\ CASE STUDY ' WhatsApp-based Homework Sharing

Dhulabari Gaon LP School, a small
government primary school in Dhubri Case Snapshot:
district, Assam, serves 127 children from & Managing Flood Challenges in Nalbari &
Grades 1 to 5. During the floods and

network disruptions of 2024, the school
faced frequent interruptions in classroom « School ,
teaching. To ensure learning continuity, shbdicnoed] “/
Headmistress Mrs. Manjuri Pradhani and ——
her team introduced a WhatsApp-based .
homework sharing system that successfully ~ « Classesina =7
combined digital communication  with b
community participation. The approach

was simple and inclusive—teachers shared
short voice notes, brief text prompts, and « lLearning
small image files through WhatsApp, SRnUEs
ensuring that even families with low
internet bandwidth could access the
materials. Parent volunteers acted as
intermediaries by forwarding the messages
or printing the content for children without
smartphones. For those in more remote
areas, weekly printed digests were
distributed through community volunteers.

Teachers followed up through quick phone calls and occasional home visits to check
on progress, record feedback, and collect completed worksheets. Within a few
months, the school reported significant improvements—82 percent of students were
regularly receiving homework during disruptions, compared to only 34 percent earlier,
and average completion rates rose to 66 percent. Parental engagement increased
notably, with attendance at school meetings growing from 12 to 38 parents. No
students dropped out during the intervention period, and both teachers and parents
expressed satisfaction with how the method kept children connected to learning.

Challenges such as limited smartphone access, low digital literacy, and charging
issues were overcome through creative solutions like volunteer-led distribution, parent
orientation on WhatsApp use, and local charging stations. The Dhulabari initiative
demonstrates that even in resource-limited rural settings, low-cost digital tools
combined with community networks can sustain learning effectively. This model offers
a replicapie example for other schools in Assam, showing that with strong local
collaboration, continuity in education is achievable at minimal cost.




Unveiling the Dimensions of Effective Technology Practices

B e 1
EFFECTIVE
TECHNOLOGY 2 e 2

PRACTICES

Use Data for Progress
Tracking

Create a digital integration plan for your
GROUP EXERCISE school that includes training, infrastructure,

‘ and monitoring.

—

Technology, when used thoughtfully, supports creativity, access,
and collaboration. School heads play a vital role in promoting
responsible and inclusive digital learning.

Reflective Questions

Assessment: TrueI False

o Technology replaces teachers in classrooms. O True O False
g Digital tools can enhance assessment practices. O True O False
e Tech inclusion requires equitable access. O True O False
O Blended learning combines digital and traditional () True O False
methods.
e Data from digital platforms can guide decision-making. () True (O False
/
References Additional Reading
o NCERT (2021). ICT in Education « OECD (2021). Digital Education
Curriculum. Outlook.
» UNESCO (2022). Digital Learning  World Bank (2022). EdTech in
for All. Schools Report.

-
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- m ENCOURAGING FREEDOM TO EXPLORE AND EXPERIMENT

(@5,LEARNING OBJECTIVES

After completing the module, the school leader will be able to-

Foster a culture of creativity Understand the role of aut .
and experimentation among nderstand the role of autonomy in
school improvement.

teachers and students.

a Design safe spaces for innovation and risk-taking.

- 8.6.1Introduction

Schools thrive when students and teachers KEYWORDS

are encouraged to explore new ideas. ® Innovation,  Creativity
Frggdom ‘to. experiment bUI|d.S. confldenpe, Autonomy, Risk-Taking,
critical thinking, and adaptability—skills vital Reflective Practice

for 2Ist-century learning.

8.6.2 Activity6 : Create an Innovation Wall in your school.

~ Plan: One idea you will allow teachers/students to experiment with this year.

CASE STUDY | Fail Forward Week at Nalbari Town High School, Assam

<]

~3Y

Fail Forward Week

Celebrate Mistakes and Grow!

Nalbari Town High School in Assam,
led by Headmaster Mr. Pranjal Deka,
introduced an innovative initiative
called “Fail Forward Week” in 2024 to
help students overcome the fear of
failure and build a growth mindset.
The idea emerged when teachers
noticed that many students avoided
participation in debates, science
fairs, and math challenges due to 3
anxiety about making mistakes. To B The Outcome 8

address this, the school designed a o Leaping :
week-long program that celebrated : .
learning from errors and encouraged '
students to reflect on how mistakes

contribute to progress.

«” My Funniest Mistake

" Volunteering in
co-curricular activities

« More participation (+20%)
«” Volunteering in co-curricular activities
«” Improved confidence

2 .}_‘?:',s/ When failure is seen as |

| a teacher, not an enemy, |
learning truly begins.” '




During the week, every class—from Grade 6 to 10—participated in activities like "My
Funniest Mistake,” where students shared experiences of getting things wrong and what
they learned from them, and “Fix-It Challenges,” where groups collaboratively corrected
intentional mistakes in math problems or essays. Teachers, including Ms. Rupa Das
(English) and Mr. Diganta Barman (Science), led reflective sessions on famous inventors
and leaders who turned failures into success stories. The week culminated with a
“Celebrate Mistakes Assembly,” where students received recognition not for perfect work
but for perseverance, creativity, and resilience.

The results were remarkable. Teachers observed a 20% increase in classroom
participation and more students volunteering for co-curricular activities. Students
became more open to feedback and began viewing mistakes as opportunities for
improvement rather than setbacks. Parents also reported improved confidence among
their children.

“Fail Forward Week” changed the school culture from one that feared mistakes to one
that valued curiosity and experimentation. As Headmaster Deka reflected, “When failure
is seen as a teacher, not an enemy, learning truly begins.” The initiative now serves as a
model for other schools in Assam seeking to nurture resilience, innovation, and lifelong
learning among students.

—————————————————————————————————————————————— Group Exercise:

Design an annual “Innovation

Festival” plan showcasing

creative student and teacher projects.

€D Provide teachers with autonomy
to modify lesson plans.

@ Recognize innovative
practices publicly.

exhibits and .showcase for

Interactive

competitions

and workshops a community

stations audience

E) Allow students to pursue
inquiry-based projects.




During the week, every class—from Grade 6 to 10—participated in activities like "My
Funniest Mistake,” where students shared experiences of getting things wrong and what
they learned from them, and “Fix-It Challenges,” where groups collaboratively corrected
intentional mistakes in math problems or essays. Teachers, including Ms. Rupa Das
(English) and Mr. Diganta Barman (Science), led reflective sessions on famous inventors
and leaders who turned failures into success stories. The week culminated with a
“Celebrate Mistakes Assembly,” where students received recognition not for perfect work
but for perseverance, creativity, and resilience.

The results were remarkable. Teachers observed a 20% increase in classroom
participation and more students volunteering for co-curricular activities. Students
became more open to feedback and began viewing mistakes as opportunities for
improvement rather than setbacks. Parents also reported improved confidence among
their children.

“Fail Forward Week” changed the school culture from one that feared mistakes to one that
valued curiosity and experimentation. As Headmaster Deka reflected, “When failure is seen
as a teacher, not an enemy, learning truly begins.” The initiative now serves as a model for
other schools in Assam seeking to nurture resilience, innovation, and lifelong learning
among students.

- 8.6.3 Guided Action Plan (Your Commitment)

Area One Action Timeline

Observation

Feedback

Collaboration

Innovation

8.6.4 SELF-ASSESSMENT (TICK /)

D I observe classrooms regularly C] My feedback is supportive

D Teachers collaborate C] Students feel safe to try

Freedom to explore nurtures curiosity and growth. When leaders
value experimentation, they inspire lifelong learning across the
school community.




‘
_fj\*‘ﬁ; 4

Reflective Questions

Assessment: True/False

o Innovation always leads to success.

6 Autonomy fosters accountability.

Q Reflecting on mistakes promotes growth.

O Experimentation should be limited to science subjects.

e Recognizing innovation motivates teachers and students.

O True
O True
(O True
O True
O True

(O False
(JFalse
(O False
O False

(O False

References

o NCERT (2021). Creative Pedagogies in

Schools.

e Robinson, K. (2011). Out of Our Minds:

Learning to be Creative.

- Correct Answers

Section 8.1

Q-No

Answer

Section 8.2

Q.No 1

Answer  TRUE
Section 8.4

Q.No

Answer

Section 8.5

Q.No

Answer

Section 8.6
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Answer

2 3

FALSE

TRUE

FALSE

FALSE

FALSE

FALSE

FALSE

TRUE

TRUE

Education.
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Additional Reading
e UNESCO (2020). Fostering Creativity in

e OECD (2022). Schools as Learning
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	Interactive Module on School Leadership
	School Leadership towards Enhancing Classroom Practices:  in the context of Assam
	OPENING REFLECTION
	“Think of one classroom you recently visited. What stayed in your mind – the teacher’s explanation, the students’ faces, or the questions asked?”

	Collaboration lies at the core of effective classroom improvement. When teachers share ideas, co-plan lessons, and reflect together, they create communities of practice that strengthen the overall learning climate of the school. Collaborative practices not only enhance creativity and innovation but also reduce isolation among teachers, encouraging teamwork and shared responsibility for student outcomes.
	Another key component is coaching and mentoring. A school head is not just an administrator but a mentor and motivator who guides teachers through professional challenges. Mentoring fosters confidence and continuous learning, while coaching helps teachers set and achieve performance goals. Together, they build a supportive environment where professional dialogue thrives. In the modern education landscape, technology plays a transformative role in making classroom processes more engaging and effective. Integrating digital tools in teaching-learning enhances access to resources, facilitates differentiated instruction, and encourages interactive learning experiences. However, the true power of technology lies in how creatively it is used to complement pedagogy and nurture critical thinking.
	Finally, effective classroom processes must allow freedom to explore and experiment. Innovation and inquiry are at the heart of meaningful education. When teachers and students are encouraged to experiment, question, and reflect, classrooms become vibrant spaces of discovery.
	Classrooms are living spaces. They breathe with children’s curiosity, teachers’ passion, and the school leader’s vision. Improving classroom processes is not about inspection; it is about nurturing learning cultures. As school heads, our role is to observe deeply, listen carefully, guide gently, and act decisively. This module invites you to reflect on your own practices and discover practical ways to make classrooms more engaging, inclusive, and joyful—especially within the realities of Assam’s schools. Thus, this module encourages school heads to view classroom processes as dynamic systems that evolve through observation, collaboration, mentoring, and innovation. By cultivating such practices, schools can ensure that learning becomes joyful, inclusive, and transformative—fulfilling the larger goal of holistic education.
	WHY THIS MATTERS
	8.1.1 Introduction
	Education thrives on continuous reflection, growth, and improvement. In every classroom, the teacher’s approach, the learner’s engagement, and the learning environment together determine the quality of education. To ensure that these processes remain dynamic and effective, school heads must play an active role as observers, facilitators, and mentors. Observation, feedback, and supervision are therefore the three pillars of effective academic leadership.
	8.1.2 Concept and Importance
	8.1.3 Practical Exercises and Case Studies


	Instead of offering direct criticism, Mrs.Leela took a more supportive and solution-oriented approach. She observed Mr. Prabal’s teaching style over a few lessons and met with him privately to offer feedback. The headteacher appreciated his expertise and commended him for his ability to explain complex topics so clearly. She acknowledged the quality of the content he was delivering and the effort he put into his lessons.
	However, Mrs. Leela gently suggested that Mr. Prabal should consider incorporating more interactive elements into his lessons to foster greater student participation. She proposed that he should try introducing pair discussions or small group activities where students could debate ideas, share opinions, and engage in peer-to-peer learning. She explained that this would not only make the lessons more dynamic but also encourage students to take ownership of their learning, think critically, and feel more involved in the class.
	Mr. Prabal, initially hesitated to try new approaches, later decided to implement headteacher’s suggestion. In his next lesson, he introduced pair discussions following a brief lecture segment on the lesson . He divided the class into pairs and gave each pair a specific question related to the topic. The students were asked to discuss their answers and prepare a short presentation for the class.
	The headteacher closely monitored the discussions, offering guidance when needed, but mostly stepping back to allow students to engage with each other. After the discussion, each pair shared their conclusions with the class, leading to a larger group discussion where students could build on each other’s ideas. This new approach allowed students to actively contribute, express differing viewpoints, and develop a more nuanced understanding of the material. The impact of incorporating pair discussions was noticeable almost immediately. Mr. Prabal reported that students seemed more focused and involved throughout the lesson. They asked more questions, challenged each other’s perspectives, and appeared more confident in sharing their thoughts. In subsequent lessons, Mr. Prabal continued to integrate collaborative discussions, sometimes in pairs and other times in small groups. Over time, he noticed that student engagement increased significantly. Students who had previously been passive listeners became active participants. Those who were more introverted found comfort in sharing their ideas with a partner before speaking in front of the whole class. The overall atmosphere in the classroom became more dynamic. Mrs. Leela continued to support Mr.Prabal throughout the process, checking in after a few lessons to see how the new strategies were going. She also observed one of Mr.Prabal’s' lessons and was impressed with the increased student interaction. She praised him for his willingness to adapt and take risks to improve student engagement.
	Tools You Can Use

	Reflective Questions
	Discussion Questions
	Assessment for the Module
	MULTIPLE CHOICE QUESTIONS:
	TRUE OR FALSE:
	ADDITIONAL READING
	8.2.1 Introduction
	8.2.2 Activity 2
	Direct engagement enables heads to understand students beyond academic data. Tracking individual progress ensures each child receives the right support at the right time. These practices promote inclusivity, motivation, and accountability.


	Reflective Questions
	Keywords
	Assessment: True/False
	Direct engagement helps identify student needs early.
	Tracking should focus only on academic performance.
	Student voice meetings can improve participation.
	School heads should engage with students only through teachers.

	References
	NCERT (2021). School Leadership for Quality Learning. New Delhi.
	UNESCO (2022). Transforming Education Report.

	Additional Reading
	NCF (2023) – Framework for Holistic Progress Tracking.
	OECD (2022) – Personalized Learning and Student Engagement.

	8.3.1 Introduction
	8.2.2 Activity 3: Lesson Co-Planning


	TRY THIS IN YOUR SCHOOL
	PLC Meetings
	Peer Observation
	Best Practice
	Sharing
	Collaboration transforms isolated classrooms into dynamic learning communities. By sharing insights and working together, teachers enhance both pedagogy and student outcomes.

	Reflective Questions
	Keywords
	Assessment: True/False
	Collaboration promotes competition among teachers.
	True
	False

	PLC stands for Professional Learning Community.
	True
	False

	Peer observations help teachers reflect and improve.
	True
	False

	Co-teaching allows sharing of expertise.
	True
	False

	Collaboration benefits only new teachers.
	True
	False

	References
	NCERT (2020). Teacher Professional Development through Collaboration.
	Hargreaves, A. & Fullan, M. (2012). Professional Capital: Transforming Teaching.

	Additional Reading
	UNESCO (2021). Collaborative Learning Approaches in Schools.
	OECD (2020). Strengthening Teacher Collaboration.


	8.4.1 Introduction
	8.4.2 Activity 3: Lesson Co-Planning

	EFFECTIVE COACHING PRACTICES:
	ACTIVE LISTENING
	OBSERVABLE FEEDBACK

	Achievable Goals
	🎭 Role Play: Conduct a 10-minute coaching conversation with a new teacher.
	✍️ Write: One question you asked that made the teacher reflect deeply.

	Reflective Questions
	Keywords
	Assessment: True/False
	Coaching and mentoring mean the same.
	Feedback should be personal and judgmental.
	Mentoring supports long-term professional growth.
	Active listening is key to coaching.
	Coaching cycles should end with reflection.

	References
	NCERT (2022). School Leadership Development Handbook.
	Knight, J. (2017). The Impact Cycle: Instructional Coaching.

	Additional Reading
	OECD (2021). Effective Teacher Mentoring Practices.
	UNESCO (2020). Building Professional Learning Cultures.

	8.5.1 Introduction
	8.5.2 Activity 5: Low-Tech, High-Impact


	CASE STUDY
	WhatsApp-based Homework Sharing
	Dhulabari Gaon LP School, a small government primary school in Dhubri district, Assam, serves 127 children from Grades 1 to 5. During the floods and network disruptions of 2024, the school faced frequent interruptions in classroom teaching. To ensure learning continuity, Headmistress Mrs. Manjuri Pradhani and her team introduced a WhatsApp-based homework sharing system that successfully combined digital communication with community participation. The approach was simple and inclusive—teachers shared short voice notes, brief text prompts, and small image files through WhatsApp, ensuring that even families with low internet bandwidth could access the materials. Parent volunteers acted as intermediaries by forwarding the messages or printing the content for children without smartphones. For those in more remote areas, weekly printed digests were distributed through community volunteers.

	Keywords
	Teachers followed up through quick phone calls and occasional home visits to check on progress, record feedback, and collect completed worksheets. Within a few months, the school reported significant improvements—82 percent of students were regularly receiving homework during disruptions, compared to only 34 percent earlier, and average completion rates rose to 66 percent. Parental engagement increased notably, with attendance at school meetings growing from 12 to 38 parents. No students dropped out during the intervention period, and both teachers and parents expressed satisfaction with how the method kept children connected to learning.
	Challenges such as limited smartphone access, low digital literacy, and charging issues were overcome through creative solutions like volunteer-led distribution, parent orientation on WhatsApp use, and local charging stations. The Dhulabari initiative demonstrates that even in resource-limited rural settings, low-cost digital tools combined with community networks can sustain learning effectively. This model offers a replicable example for other schools in Assam, showing that with strong local collaboration, continuity in education is achievable at minimal cost.

	Reflective Questions
	How can your school ensure digital inclusion for all students?
	Unveiling the Dimensions of Effective Technology Practices


	EFFECTIVE TECHNOLOGY PRACTICES
	Keywords
	GROUP EXERCISE
	Technology, when used thoughtfully, supports creativity, access, and collaboration. School heads play a vital role in promoting responsible and inclusive digital learning.
	Keywords

	Reflective Questions
	Assessment: True/False
	Technology replaces teachers in classrooms.
	True
	False

	Digital tools can enhance assessment practices.
	True
	False

	Tech inclusion requires equitable access.
	True
	False

	Blended learning combines digital and traditional methods.
	True
	False

	Data from digital platforms can guide decision-making.
	True
	False

	References
	NCERT (2021). ICT in Education Curriculum.
	UNESCO (2022). Digital Learning for All.

	Additional Reading
	OECD (2021). Digital Education Outlook.
	World Bank (2022). EdTech in Schools Report.


	8.6.1 Introduction
	8.6.2  Activity6 : Create an Innovation Wall in your school.
	📝 Plan: One idea you will allow teachers/students to experiment with this year.

	Reflective Questions
	How do you currently support experimentation in your school?
	8.6.3 Guided Action Plan (Your Commitment)
	8.6.4 SELF-ASSESSMENT (TICK ✔)
	Students feel safe to try
	Correct Answers
	Section 8.1
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	Section 8.3
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	Section 8.5
	Section 8.6
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